
                                           Class7th 

Adventure of Isabel 

A. Understanding the poem 
1. Answer the following questions. 
a. Isabel washed her hands and straightened her hair up before she ate the bear. 
b. The witch’s face was cross and wrinkled, and she did not have many teeth. 
c. Isabel turned the witch into milk and drank her. 
d. The giant wanted to grind Isabel’s bones (into fine powder, like flour) to make his bread. 
e. She was eating zwieback (a type of bread). 
f. The doctor wanted Isabel to swallow some pills. 
g. Isabel ‘cured the doctor’ - presumably by making him eat his own pills. 
These questions are more difficult. Discuss them first. 
h. The bear, the witch, and the giant behave in ways that seem familiar from fairy tales. Pupils can 
discuss whether the doctor’s behaviour is as we would expect it to be, or not. Perhaps they can 
also comment on what this poem suggests about the poet’s view of doctors (bearing in mind that 
the tone is humorous). 
i.Isabel does not panic or ask for help; she deals with the situations herself. Pupils should pick out the 

lines that describe her self-reliant behavior. 

Idiomatic language 

2. Use ‘catch’ or ‘caught’ in sentences of your own to express the following: 
Catch: Use the expressions in oral sentences and ask the pupils to do so, too. Pupils will write their 
own sentences. Make sure the idiomatic meanings are understood. 
3. We also use the word ‘take’ in a number of ways. Replace the italicized words with ones of your 
own. Do not use the word ‘take’. 
a. Adnan looks like/resembles his father. 
b. She is very proud; someone must humiliate her. (Note: She needs taking down a peg or two.) 
c. Don’t allow yourself to be fooled/deceived by his sales talk. 
d. His writing has developed/acquired a peculiar style. 
e. Can you understand what the author means? 

Learning g about language 
Adverbs. 
Discuss the text with examples of your own. Note also that adverbs are usually, but not always, placed 
after the verb, e.g. She rose quickly and left the room. He cautiously opened the box. 
1. Pick out the adverbs. 
a. sweetly (qualifies sings) b. quickly (taking) 
c. much (tell) d. beside (slept) 
e. since (left) 
2. Look through the first ten lines of the poem and find all the verbs. 
Here are all the verbs in the poem: the verbs from the first ten lines are in italics. 
met, didn’t care, was, was, was, said, glad, to meet (infinitive), do, will eat, didn’t worry, didn’t scream, 
scurry, washed, straightened, ate, met, was, were, crowed, turn, didn’t worry, didn’t scream, scurry, 
showed, showed, turned, drank, met, continued, was, was, had, said, grind, to make (inf.), didn’t 
worry, didn’t scream, scurry, nibbled, fed, was, cut, met, punched, poked, shocked, was, bulged, said, 
swallow, will make, didn’t worry, didn’t scream, scurry, took, cured 
3. Find two adverbs in the first ten lines. What kind of adverbs are they? 
now - adverb of time; quickly - adverb of manner. 
Pupils may also pick out the interrogative adverb how or the use of up in the idiomatic phrases/phrasal 
verbs: straighten her hair up and eat up. 



4. Is there an adverb in the last line of the poem? What is it? What kind is it? 

calmly It is an adverb of manner 

              Light in The Night 

Answer the following questions. 
a. Before street lamps were introduced, people would take advantage of the moonlight on cloudless 
nights and go out to socialise. If the moonlight was hidden by clouds or if the moon was not full or 
nearly full, there would be no light when it was dark because there were no streetlamps. 
b. Before streetlamps were introduced, the dangers that people faced if they went out at night were 
that they could trip, fall, and injure themselves, or drown, if they fell into water, or be attacked or 
robbed. 
c. The link boys were young men who would, for a small fee, hold a burning torch or lamp ahead of 
people so that they could see the way through the dark streets. 
d. At first, in Paris, the work of a lamplighter involved, for payment, putting up a lamp outside the 
house of their employer and making sure it was lit. Once streetlamps had been introduced, the 
lamplighters work changed. They would walk the same route twice a day and, as they checked, 
cleaned, fixed, lit, or put out the lights, they would notice what was going on around them. Many 
lamplighters helped to make their routes safer. Their job required energy, strength, agility, and 
reliability. They had to keep the lights clean, make sure the wicks were trimmed to the right length, 
light tens of lamps in the evening, and put them all out again in the morning. 
e. In London today, there are roughly 1,500 gas lamps. 
f. Five people are employed to light these lamps today. 
g. Some of the unpleasant aspects of the early oil lamps were that the oil in them had an unpleasant 
odour and they had to be carefully cleaned and maintained so that the glass did not get dirty. 
h. The dangerous thing about the gas lamps that were introduced in the 1800s was that every now 
and then one would blow up. 
i. Modern streetlamps are powered by electricity. 
These questions are more difficult. Discuss them first. 
j. The German tourist in London said that the streetlamps made the city seem festive (cheerful and 
jovially celebratory). 
k. The gas lamps did not require the same amount of work as the oil lamps: they were much quicker 

to light and that was all that needed to be done (they did not have to be maintained - no oil, no 
wicks) so the work of lamplighters was greatly reduced and required fewer skills. This had an 
impact on the status and place in the community of the lamplighters. 

While reading: Pupils will give their own responses. Also, see note above. 

Copy the sentences that are true. Change the ones that are not true so that they are correct 

andthen write them out. 

a. F: London had streetlamps after Paris. 

b. T: London grew rapidly in the 1700s. 

c. F: Lamplighters work in the mornings and evenings. 
d. F: The oil lamps used to give off an unpleasant smell. 
e. T: Lamplighters used ladders to climb up and light the oil lamps. 
f. F: Charles Dickens was not a lamplighter. (He was an author.) 
3. Answer the following with reference to context. 
a. The authorities realized the benefits they brought and took over the installation and maintenance of 
them. 
i. ‘the authorities’ refers to the people in charge of the country such as the city council, the 



government, the rulers etc. 
ii. The streetlamps reassured people and made them feel safer, they allowed people to keep 
working and entertaining after dark. 
b. ‘There’s no more going the rounds to trim by daylight, no more dribbling down of the oil on the 
hats and bonnets of ladies and gentlemen when one feels in spirits. Any low fellow can light a gaslamp.’ 
i. A character in Charles Dickens’ book, The Lamplighters. 
ii. going the rounds - a round refers to the act of visiting a number of people or places (in this 
case, the locations of the lampposts); each lamplighter would have a number of areas which 
they were responsible for - their rounds 
when one feels in spirits - when one has that mood/inclination; pupils might like to suggest 
some reasons why a lamplighter would feel like dripping oil onto the people standing below 
the lamp - was it cheeky high spirits or mean spiritedness or something else? 
any low fellow - here low means ranking below other people or things in importance or class, 

Working with words 
1. Think of suitable adjectives to use with these nouns. You may choose words from the text or 
use your own. 
Pupils will think of their own adjectives. Encourage creativity. Some suggestions: 
a. gas/electric/standard/bright lamp b. long/colourful ladder 
c. moonlit/dirty/dangerous/festive streets d. hard/paid/full-time/part-time work 
e. large/wealthy/overcrowded/beautiful city f. blinding/dappled/dim light 
2. With the help of a dictionary, and after reading the words again in the passage, give the 
meaning 
of each word given below. Also find a very different meaning for each word. 
Pupils will use a dictionary for this task. Here are a few examples for the first word: 
a. capital - (n.) the city or town that functions as the seat of government of a country or region; (n.) 
wealth in the form of money or other assets owned by an organization or person; (adj.) a letter of 
the alphabet that is large in size and used to begin sentences and proper nouns; etc 

Learning about language 

Adverbs 
Remind the pupils about adverbs, and ask them to give you some examples. Adverbs usually, but not 
always, end in –ly. 
Give each pupil a verb and ask him/her to provide a suitable adverb that has not already been used by 
another pupil. 
1. Pick out the adverbs (qualifiers) in the following sentences and say what kind of adverb they 
are: 
Pupils should be able to recognize the verbs and identify the adverbs. Discuss their findings. They can 
use the helpful labels from the previous unit but some of the examples start to challenge the pupils 
further, taking them beyond the simple labels. 
a. brightly (adv. of manner/how: qualifies glows) b. safely (manner/how: could) c. outside (place/ 
where: put) d. easily (manner/how: could get lost) e. often (this is an adverb of frequency/when 
(pupils may use the label time - discuss this): become) f. They light them every evening and put 
them out every morning. In this sentence pupils may struggle to spot an adverb. The phrasal 
verb ‘put out’ meaning extinguish is used. However, pupils may pick the word out as the adverb 
modifying put. In a different context, this would be correct. g. carefully (manner/how - were looked 
after) 
 
2. Make three columns and sort the words out into groups. 
Nouns Adverbs (normally) Adjectives 
pulley early silly 
family poorly curly 
galley fairly hilly 
alley grimly stately 



homily mainly friendly 
tally actively holy 
bully chilly costly 
folly barely carefully 
Note that some of the nouns may be used as adjectives, e.g. family, the family doctor, a family debate. 
Some of the adverbs can be used as adjectives, e.g. the poorly (sick) child, a chilly wind. It does not 
matter too much if pupils put some words in one column or another; discuss their choices! And by 
looking in a dictionary they will find how words are used as different parts of speech 

                          No 

Answer the following questions. 
a. The title is a good one because it is reflected in every line of the poem including the last line, in 
which the poem is summarized by yet another ‘no’ word, ‘November’. November is in the Autumn 
season, when Summer has come to an end and nature is preparing for winter. The negative ‘no’ 
tells us that everything is coming to an end, as far as plants are concerned. 
b. There is no regular rhyming pattern. Some of the lines are rhyming couplets, but this is not 
constant. We could break it up like this: 
1. a a b c c b 2. a a b b c c d d d 3. a a b b c d c c d 
c. Pupils will find that most words in the poem can be classified as follows: 
i. times of day: morn, noon, dawn, dusk, proper time, afternoon 
ii. roads: road, street, ‘t’ other side the way’, row, crescents, way, ring 
iii. motion or interaction: indications, recognitions, courtesies, showing, knowing, travelling, 
locomotion inkling, notion, go, mail, post, news, cheerfulness, healthful ease, comfortable feel 
iv. weather conditions or geographical features: sun, moon, sky, earthly view, land, ocean, coast, 
park, warmth, shade, shine 
v. living creatures and plants: people, company, nobility, member, butterflies, bees, fruits, flowers, 
leaves, birds 
Pupils should first make their own lists, then find out from the others in class whether they have 
more items, fewer, the same. 
These questions are more difficult. Discuss them first. 
d. The poem describes a month, November (in late Autumn), in which there are a lot of negatives 
indicated by ‘no’. The poet describes this season as being one without warmth or cheerfulness. 
It has none of the other aspects that feature in some other months of the year. However, he does 
this in a cheerful way, so the poem is not depressing or sad. (Don’t forget the poem describes a 
typical British or Western season, Autumn or Fall, just before Winter sets in. There are no trees on 
the leaves and the animals have migrated or gone into hibernation. People do not go out as much, 
because of the cold.) 
e. Although the poem is full of negative statements, the poet still manages to make it sound fairly 
cheerful. The rhyming couplets, the use of the same word to start each line, and the pace at which 
the poem moves, all help to make it cheerful. The last line shows he has humour! 
2. Answer the following with reference to context 
a. It literally means: the other side of the road (it is being obscured by the bad weather). 
b. ‘No go’ is in inverted commas because it is what was said by the transport authorities. The other 
phrases are not quotes, except for ‘t’ other side of the way’ which is in inverted commas because 
it is a quote of a colloquial phrase. Pupils should discuss this question and share their own ideas 
about what they think - the answer is not obvious. 
c. The Ring is a circular course in Hyde Park (in London), used for riding and driving. 
d. ‘Gentility’ refers to people who are courteous and well-mannered and who also belong to the upper 
classes. When out walking, such people would greet each other. This is not evident at this time 
because it is November, and very cold, so nobody is out walking and greeting, or talking to, each other 

 
 



Working with words 
1. Find words in the poem, which may be described in the following way: 
a. The Sun b. The moon c. proper d. dawn e. indications 
f. familiar g. recognition h. inkling i. comfortable j. member 
k. butterfly l. warmth 

C Learning about language 
Pronouns 
Revise what the pupils have already learnt about pronouns. 
The one pronoun hiding in the poem is ’em (them). 
1. Can you arrange the pronouns in the list above into two columns, one for singular and the other 
for plural pronouns? 
Singular: each, everyone, none (not one), one, this, another, no-one, that, nobody 
Plural: both, all, those, some, others, these. 
Underline the pronouns and say whether they are used as subjects or objects; and whether they 
are singular or plural. 
a. (They—plural, subject) 
b. (he—singular, subject; them—plural, object) 
c. (us—plural, object) 
d. (she—singular, subject; me—singular, object) 
e. (I—singular, subject) 
f. (you—singular (or plural), subject; him—singular, object) 
g. (I—singular, subject; she—singular, subject) 
h. (It—singular, subject) 

              2. Black Beauty 
 
Answer the following questions. 
a. The horse’s mother and an old riding horse knew all about the hunt—the way men ride good 
horses and use dogs to catch wild creatures such as the hare and fox. Perhaps they too had once 
taken part in such hunts. 
b. The dogs stopped barking and began to run with their noses to the ground because they had lost 
sight of the hare and were trying to find its scent again. 
c. These lines tell us that some of the horses wanted to join in the hunt: ‘The old horses snorted and 
looked eagerly after them, and we young colts wanted to be galloping with them,’. It seems as if 
the horse wished to join in with the galloping. 
d. The hare was ‘wild with fright’ because the dogs were chasing it. 
e. The hare tried to get through the fence; it was too thick, and she turned sharply round to make for 
the road, but it was too late; the dogs were upon it with their wild cries, and thus it met its end. 
f. The huntsman whipped off the dogs because otherwise they would have torn the hare to pieces. 
g. The young horse (the story teller) was astonished by the sight of these men on fine horses with 
barking dogs chasing and killing a hare. 
h. Theoldhorsethoughtthathuntingwasawasteoftime.Horsesareruined,mengethurt,thefieldsaretornupand this is all 

done to catch a hare, fox, or stag that could be more easily caught in some other way.  

2. Reference to context  

a. ‘Theyhavelostthescent,’saidtheoldhorse;‘perhapstheharewillgetoff.’  

i. TheoldhorseisspeakingtoBlackBeauty,hermother,andtheothercoltsandoldhorsesinthefield.  

ii. ‘Thescent’referstothetrailorscentleftbythehare,whichthedogssmellandfollow.  

iii. Thespeakerisasked‘Whathare?’byBlackBeauty,whohasnotyetseenthehare,onlythehorsesanddogs.  

b. ‘And serves him right, too,’ said one of the colts.  

i. ThewordsareaddressedtoBlackBeauty’smother.  

ii. ‘Serve him right’ means he deserves whatever comes to him (in punishment or as a consequence of what he has 

done).  

iii. Thespeakerisreferringtooneoftheriderswhohadbrokenhisneckwhenhefellintoabrook. 



Learning about language  

English is full of phrasal verbs like the ones explained here. Only some prepositions are used with 

specificwords.Which ones to use? Thisquestioncanonlybeansweredbywidereadingandfamiliaritywiththelanguage.  

1. Use the phrasal verbs.  

a. circulated —put about  

b. communicated —put across  

c. saved money —put away  

d. consumed —put away  

e. interrupted —put in  

f. installed —put in  

g. postponed —put o  

h. upset —put out  

i. extinguished —put out  

j. dislocated —put out  

2. Use a literal meaning and an idiomatic meaning for each of the following.  

In these examples, the literary use precedes the idiomatic one.  

a. get by: 1. ThecarriagecarryingthePresidentcouldnotget by because there were too many people on the road.  

2. It is difficultforthemtogetby (manage) because they earn very little.  

b. get through: 1. He could not get through the window because it was too small and he was too large. 2. We could 

not get through to him (make him understand) that we did not want any mangoes.  

c. fall through: 1. Be careful or you will fall through the roof, hit the floor,andhurtyourself.2.Itwillbeverysadif our 

plans fall through (fail) because you have not spent time organising our travel arrangements.  

d. look into: 1. Hold tight and look into the well to see if you can see if there is any water down there. 2. 

Theprincipal promised to look into (check, investigate) the matter and let us know the outcome next week.  

e. bring up: 1. Please bring up the armchair when you come upstairs because the old one is broken. 2. Theybring up 

(raise) their children in a most strange fashion.  

f. stand in: 1. Theteacheraskedtheboytostandinthecorneroftheroomtillhehadhadsometimetoconsiderhis behaviour. 2. 

We must findsomeonetostand in (replace, take the place of) for Majid who has broken his 

 


